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• What does it mean to have 90 on the TOEFL iBT or 6.5 on the IELTS 
or 475 on the TOEIC? (students/teachers)

• Why do so many teachers “teach to the test”? How can we change it?

• What does it mean when your children tell you that he/she got 8 on 
an exam? (parents)

• To what extent does changing how we test lead to changes in how 
teachers teach and the way students learn? (administrators) 

• Are tests always good or bad or evil? What if we have no tests?

Before I start…
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o MA program in English Linguistics at TNU

§ Research-oriented 
§ Profession-oriented 

o Current enrollment (2016-2018) ~ N= 30

§ Age: M = 28.06, SD = 4.06
§ Profession: English Teacher = 90%; Others: 10%  

(Primary – Middle –High School & College-Level Teachers)

o Develop a course on ELTA? 

Background of the Project1

Thạc sĩ ngành Ngôn ngữ Anh (Số 344&345/ QĐ-ĐHTN, 2017)

3-credit elective course (ETAT-618)
Testing and Assessment in LT



o Instructional Design: The ADDIE model

Instructional Design Model2

Image courtesy of Wikipedia



Instructional Design Model2

Summary of Needs Analysis Design and Procedure



o Assessment Literacy (AL) (tri thông đánh giá) 

§ First coined by Stiggins (1991) in mainstream education
§ Assessment illiterates vs. Assessment literates
§ Barriers to assessment literacy
§ Actions needed (understand – differentiate – develop)

o Language Assessment Literacy (LAL)
§ Knowledge – Skills – Principles 

(Davies, 2008; Fulcher, 2012; Inbar-Lourie, 2016)

§ Why – How – What (Inbar-Lourie, 2013, 2016)

§ Multidimensional literacy(ies) (Pill & Harding, 2013) 

Language Assessment Literacy3



CORECORE

Language Assessment Literacy3
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Taylor (2013)
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Taylor (2013, p.410)
LAL for Classroom Teachers
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Fulcher (2012, p. 121)
Assessment Literacy for the Language Classroom



The knowledge, skills and abilities required to design, 
develop, maintain or evaluate, large scale standardized 

and/or classroom based tests, familiarity with test processes, 
and awareness of principles and concepts that guide and 

underpin practice, including ethics and codes of practice. The 
ability to place knowledge, skills, processes, principles and 

concepts within wider historical, social, political and 
philosophical frameworks in order understand why practices 
have arisen as they have, and to evaluate the role and impact 

of testing on society, institutions, and individuals.

Language Assessment Literacy3

(Fulcher, 2012, p. 125)

“
“



Language Assessment Literacy3

LAL practices in the Classroom
(Sheehan & Munro, 2017)

• Little training among the participating teachers
• Low interest in the theoretical issues
• Assessment practices through their own experiences.
• Ineffective top-down imposition of assessment training

“assessment literacy is not a singular or fixed set of capabilities 
but a capability that is situated and needs to be understood 
within the assessment culture and policy.” (p. 22)



Preliminary Results from Analysis4

Stage 2: Syllabi Analysis (n=10)

Inclusion criteria
- Must be graduate-level course
- Focus on classroom teachers
- Should be TESOL or language-related course
- Should be recent (of five-year) & follow stratified sampling  
- Should be a STANDALONE course or Substantive component of a course
- Keywords: Assessment in TESOL; Language Assessment & Testing Syllabus on 

Google search + university websites; personal contact 

Japan, Saudi Arabia, Hong Kong, Iran, New Zealand, Australia, Vietnam, and 
USA(x3) 

Countries represented

Found: 23 syllabi (pdf/word) Screening: 10 syllabi 
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Stage 2: Syllabi Analysis (n=10)
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Stage 2: Syllabi Analysis (n=10)

Coding and analysis



Preliminary Results from Analysis4

Stage 3: Unstructured Inteviews

Current MA Student (n=1): 
Guiding questions: 
What have you learned/practiced so far in assessment?
What do you want to learn more? Why

=> “Blank slate” of LAL

Testing Specialist (n=1):  
Guiding questions: 
What are critical topics in testing and assessment for classroom teachers?

=> Resources suggested
=> Criterion-referenced assessment, hands-on practice (item writing/analysis)



Preliminary Results from Analysis4

Stage 4: Questionnaire
Adapted from Fulcher (2012); Bilingual; 9 open-ended questions & 8 close-ended questions



Preliminary Results from Analysis4

Stage 4: Questionnaire

Q2. To the best of your knowledge, did you take a STANDALONE course in 
language testing & assessment as part of your undergraduate teacher preparation? 

Yes
17%

No
83% 



Preliminary Results from Analysis4

Q3. To the best of your knowledge, did you take a standalone module in 
language testing & assessment as part of your PROFESIONAL development? 

Yes
50%

No
50% 

• Part of Teaching Knowledge Test 
• Item writing 
• Reading testing books
• grading on CEFR
• summative and formative evaluation
• One-week workshop
• Develop Item bank
• Develop Mid-term/Final test matrix
• 10 day seminar by NFL2020

Stage 4: Questionnaire
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Q9. How would you rate your knowledge and understanding of language 
testing and assessment?

Very Poor Very Good 

Stage 4: Questionnaire



Preliminary Results from Analysis4

Q4. When you last studied language testing & assessment, which parts of 
your course you thought were most RELEVANT to your needs?

• The design of language tests 
• Developing tests/exams with CERF alignment 
• Valid choices when creating multiple choice questions
• summative and formative evaluation
• Types of tests, Designing tests
• Procedures of developing standardized tests
• Authentic assessment and test design.
• Item writing 
• Bloom and CEFR

Stage 4: Questionnaire



Preliminary Results from Analysis4

Q5. Are there any knowledge/skills that you still need?

• How to assess quality of tests according to levels, standards and regulations of 
MOET Testing adult learners.

• Design a reading test/Developing a test 
• How to write assessment rubric
• speaking assessment/Process-oriented assessment
• Listening & Speaking Assessment
• Assessing 4 language skills; Integrated skills
• test design, how to assess students effectively
• Refine test items and piloting a test
• How to design a valid and reliable test
• Test design with CEFR alignment
• Listening & Speaking Assessment
• Reliability and how to calculate difficulty index

Stage 4: Questionnaire



Preliminary Results from Analysis4

Q8. Instruction:
Please look at each of the following 
topics in language testing. For each 

one please decide whether you 
think this is a topic that should be 
included in a course on language 

testing and assessment.

unimportant = 1 
not very important = 2 

fairly important = 3
Important = 4
essential = 5

Closed-Ended Question (n=24)
Stage 4: Questionnaire



Conclusion: 
• Need for balance between theory and practice, between 

standardized testing and classroom assessment.
• Inadequate preparation for the assessment tasks among teachers 

Limitations: 
• Preliminary analysis (not thorough) 
• Small sample size (n=24)
• Need more in-depth interviews
• Direct classroom observation
• Conduct factor analysis for the questionnaires
• ….

Discussion and Q&A  5



If language teachers are to understand the 
forces that impact upon the institutions for 
which they work and their daily teaching 

practices, and to have a measure of control 
over the effects that these have, it is important 
for them to develop their assessment literacy.

Discussion and Q&A  5

(Fulcher, 2012, pp. 114–115)

“
“

=> Community of Practice for LAL (on job training)
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