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INENELTS speaking e —

—

SNPNE component of the IELTS test:
fnmr ational English Language
JiESting System.

= Pr edommantly used to assess and
-fijredlct whether a candidate has the

- ability to communicate effectively on
programmes in English-speaking
universities: readiness to enter.
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IETE 'TS"’EGSE - J’

BAEVERY, 000 certified examiners administer
OVENT )— “million IELTS tests annually at
OVET L 100 locations, in 140 countries.

f _;11;5 -stakes test.

= ﬁdependent research programme.

. Reportlng on 3 IELTS-funded research
projects — 2005-2014.

® Reports available on IELTS website.
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Cornje)fe

A0121f0f257 audiol recordings and transcriptions

Ol = 14,- mute speaking tests.
SR51S "_J).- c e IELTS-funded research projects:
HIHE _gteractlonal Organisation of the IST: 137

-Gplc Development in the IST: 60

The Relationship between Speaking Features
- and Band Descriptors: 60 (15 at each level)
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PrRciples of Conversation
~ Analysis (CA)» "

SN@rder at all points in interaction
SR ',)]ri pbottom-up analysis

- Wﬂ; 't at In that way, right now?

== L[ nteraction as action (why that) expressed

—.:'

— by means of linguistic forms (in that way)
N @ developing sequence (right now)
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AlUhn=taking
E ﬁruanc" (adJacency pairs)
J Hrere nce
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Wiiyrdor CA for.spea k‘ingieﬁ-?’

SAValidation '

PNSIghts into the process rather as well as
"rha preduct

=S Car *be combined with quantification in a

, _,_. .--’
_—-—"
—

|xed methods approach

6 Enables fine- -tuning of test items and
procedures
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Tihei C nlsatlon of turn- takgpﬁ'-aug—'
S8 jJ ence. -

.

0 hjgﬁjx ollows the examiner instructions and
..)rTJJ)

BPATT | s al succession of guestion-answer

_.]J. cency palirs.

«.hz, it 2 is a long turn by the student, started off
— “by a prompt from the examiner and sometimes

—

~ rounded off with questions.

® Part 3 is another succession of question-answer
adjacency pairs.
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SV [REXaminer questlons contaln two
SOMIPONENts a) an adjacency pair

cepglel onent, which requires the candidate
=10 provide an answer b) a topic

-—
-—

== ﬁmponent which requires the candidate

'\ o
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~ to develop a specific topic.
’ ‘Toplc scripted Q-A adjacency pair’

(extracts 1 & 2)



Howanc ‘Why does mterac_lmnj,

wouble arise?™

PNINOUIE ariSES for candidates when they
Jo oL Understand questions posed by
EXcl niners; they usually request question
etltlon Sometimes, they ask for a re-

- 6rmulat|on or explanation of the question.

_——’_’_

,P"

— - Sometlmes Interactional trouble can be
-~ created (even for the best candidates) by
guestions which are topically disjunctive.



HOWHS epa-irg_r_ganised?) P
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SREXEMINErS have trammg and written instructions
IMMeW, to respond to repair initiations by
sandidates.

2 gl part 1, in reésponse to a candidate’s repair
;-M;.L ation, examiner instructions are to repeat the
— fect questlon once only but not to paraphrase or
a1ter the question.

& The organisation of repair in the Speaking Test
IS highly constrained and inflexible; it is
rationally designed in relation to the institutional
attempt to standardise the interaction and thus
to assure reliability.



HOWAS' epa-irg_r_ganiseﬂ?) e

SESXEIMINERS VEry rarely conduct repair
IifElation to candidate utterances.

F piSHiSibecause the institutional aim is
=~ not to achieve intersubjectivity, nor to

= -effer formative feedback; it is to

= prowde data to assess the candidate’s
talk in terms of IELTS bands (Extract
3).



APPIVING CA- . --f;
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oW can CA inform test design and
=l REr training?
2 Locat mg problems and fine-tuning

p
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— '=op|c disjunction
4--‘ReC|p|ent design
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giopic disjunction
= X‘_

e —

2DOWOU enjoy watching films?
> Hlon r-" do you watch films?
-J ) eople generally prefer watching

el -—

=k
~<—0Would you like to be in a fllm?
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PI8Y87. candidates had a problm with
UIIE ql astion — see extract 4

J Jr narked and unmotivated shift in
= perspective to a fantasy question.

=z='=-—~ =
ﬂmpllcatlons for question design.
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SAlEN(Optional) rounding-off questions
a%i: the end of part 2 provide a short
esponse to the candidate’s long turn
~—.~,-f:“*=- diclosure.

—
’
. e

- TaIk on “a piece of equipment which
III

vou find very useful”.

® “Does everyone you know use this
piece of equipment?”
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REGIPIENT e5|gn and r%@!aff

r]Jﬂ) UnS

——v
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PRIIESE types of questlons are sometlmes
U,)Jf“r llydisjunctive in practice as they
gy Mot fit into the flow of interaction and
,gc ic WhICh has developed.

Ezr'éate trouble when they are worded in
-~ sucha way that they ignore the local
- context in which they are produced.

® See extract 5.




REGIPIEN eS|gn and wﬁlﬁg;
Off Uk stlons‘E—

SMEOWEVEr, some examiners modified the
rJJnle -offt question to provide good
ECIPI! ent design, which maintains the flow
= of th e topic and interaction and avoids
'T“*" ﬁferactlonal trouble.

-_’.5'

=; S_ee extract 5 .



VJJJ" 'Fb'r Appl@tlon-s}"’

J JVJJFTJ‘ naIyS|s shows how trouble
,Jrl_»—h NIth Specific test features.

AV oanaIyS|s also shows how some
;;;: amlners avoid this trouble.

—": - ':

~ ® This suggests a solution for training
of examiners: extract 6.



. Tihe Reélationship between Speakl -
=eaturesrand Band Descript =
_ A Mixed Methods Study

,__;1 g criteria distinguish between levels
/ and 8. To what extent are these
f’ nces evident in ISTs?

-;.,; € quant|tat|ve measures showed that
= ‘accuracy and fluency do increase in direct
- proportion to score. Grammatical range
- and complexity was lowest for band 5, but
band 7 scored higher than band 8
candidates.
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e Rélationship between Speak4
T —

seaturesiand Band Deseript
A Mixed| Methods Study.

: épeaking features distinguish Tests
] _t levels 5, 6, 7 and 8 from each

.4"

,—'

— QL ualitative analysis shows no single
"Speaklng feature that distinguishes

- between the score bands. In any given
IST, a cluster of assessable speaking
features lead towards a given score.
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Drec dictors of OM

SURversal problem of assessment:
PNIOMWhat extent can oral performance in
one-«v ariety of institutional discourse be
U ed as a predictor of performance in

,f«g— nather variety of institutional discourse in
~ the future?



4 r)g ing Test interaction.and ..
“speech ‘é?(change Systems

SMAWETY Clear example of goal-oriented

stitlitional interaction.

) Exr“ Ely high degree of pre-allocation of

ELUMS. TThe examiner also reads out

";.:?-" & mpted prompts.

3 ® Test tasks are similar to some L2
classroom tasks.

® Some seguences are similar to those in
University seminars and tutorials.




g est interactionand ..

& peech‘é&change Systems

oJir

- Rs,)q N Speaking Test interaction differs

Sighiticantly friom interaction in classrooms

didrunIversity settings, in which the

- zlelp .|evement of intersubjectivity is highly
WValued and omnirelevant.

— Standardlzatlon IS the key concept re
- Instructions for examiners, so patterns of
Interaction are very restricted.
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vaper draws upon 3 research
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Aded Research Program. Any opinions,
= 1 _mgs conclusions or

,commendatlons expressed in this

~ material are those of the presenters and
do not necessarily reflect the views of

the IELTS partners.
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